Course Syllabus TE982

TEACHER LABOR MARKETS, TEACHER QUALITY, AND POLICY
Instructor: Prof. Cassandra Guarino
Fall 2007
Tuesdays 12:40-3:30pm
111 Erickson Hall

This course will study the labor market characteristics of the teaching profession and policies
that affect teacher labor markets. In addition, it will discuss the empirical evidence relating to
teacher effectiveness. Students will understand issues and policies relating to teacher labor
markets and teacher quality, with particular attention paid to understanding and evaluating the
methodologies used by researchers to determine the links between policy and teacher
recruitment, retention, and effectiveness.

This seminar will deepen an understanding of the characteristics of the teaching profession and
professional labor markets: namely, patterns of entrance to and exit from teaching, school and
district characteristics that affect teacher recruitment and retention, and pre-service and in-
service policies that affect recruitment and retention. It will also deepen an understanding of
ways of defining teacher effectiveness, assumptions about the characteristics of effective
teachers, and the relationship of instructional practices to effectiveness in the classroom. The
class will emphasize the relationship between theory, model building, and empirical testing, as
well as the uses of empirical evidence for public policy purposes.

Part of the semester will be devoted to guiding each student through a small empirical research
project related to the subjects covered in the course. This will consist of small group projects
conducted with real databases. In their projects, students might explore questions on any topic
related to teacher labor markets and teacher effectiveness. The instructor will provide students
with basic public use datasets relating to teachers and student achievement (such as the Schools
and Staffing Survey and its associated Teacher Follow-up Survey and the NELS or ECLS-K),
and students will tailor the data to their needs.

Students will benefit most if they have completed the first year policy program curriculum or
have prior experience in quantitative techniques elsewhere. Most of the readings and work in
this course will on statistical and econometric methods. Other social science skills will also be
valuable in understanding the education research assigned for the class—in particular, an
understanding of basic microeconomic theory.

Instructor

The instructor is Cassie Guarino, an assistant professor and former RAND economist who
studies teacher quality, teacher labor markets, school choice, and the connection between health
and education. She recently published a report for the National Center of Education Statistics
that uses value-added models of student performance to determine the relationship between
learning gains and the qualifications and instructional practices of teachers. Her recently
published review of the empirical research on teacher recruitment and retention has been used
nationally by policymakers and scholars as a guiding tool on the subject. Her work on school



choice has included the study of the charter school movement in California and charter schools
in the nation of Qatar.

Requirements and Grading

Students are expected to prepare carefully for class and read all assigned papers. Two to three
papers will be assigned per week, depending upon the scheduled topic. Students will also be
expected to lead a portion of the class discussion on more than one assigned paper during the
term. When leading the discussion of a paper, students should prepare a short summary handout
(1-2 pages) for the class. The format of the handout will be discussed in the first class meeting.

During the project portion of the class, students should also prepare short handouts (1-4 pages) or
equivalent computer files for discussion of their progress in the research project. During the
final two classes, students are expected to make a full Power Point presentation on their topics,
which could form the basis for a paper.

One-third of the grade will be based on the paper discussions each student leads. One-third will
be based on oral and written presentations of the research project. The final third of the grade
will be based on the quality of general contributions to class discussions of papers and projects.

Class Schedule

The workshop will be conducted in 15 3-hour instructional blocks as shown below. The
schedule may be updated as the course progresses; please consider this a fairly complete draft.

The first class will meet Tuesday, August 28 and will not require advance preparation by
the students.

Class 1 Aug 28 Introduction to teacher labor markets in the US

Students will see basic features of the U.S. teacher labor market and the labor market paradigm
will be discussed. Labor market theory provides a conceptual framework that explains teachers’
choices and movements in and out of teaching.

Class 2 Sep 4 Who enters and exits teaching?

Assigned papers:
* Alt & Henke
* Farkas, Johnson & Foleno
* Podgursky, Monroe & Watson

Class 3 Sep 11 What characteristics of schools and districts are related to
teacher recruitment and retention?

Assigned papers:
* Hanushek, Kain & Rivkin
* Lankford, Loeb & Wyckoff



Class 4 Sep 18 What pre-service and in-service policies are related to teacher
recruitment and retention?

Assigned papers:
* Ingersoll & Smith
* Figlio
* Liu, Johnson & Peske

Class 5 Sep 25 Education production functions and measuring teacher quality

This class will discuss empirical research aimed at determining what and how teachers contribute
to student learning. Among other models, value-added models of teacher contributions will be
discussed.
Assigned papers:

* Harris & Sass

* Loeb & Page

Class 6 Oct 2 Empirical studies of teacher quality

Assigned papers:
* Kirieg
* Rowan, Correnti & Miller
* Erhenberg & Brewer

Class 7 Oct 9 More empirical studies of teacher quality
Assigned papers:
* Dee

e Smith, Desimone & Ueno
*  Wright, Horn & Sanders

Class 8 Oct 16 Wrap-up of literature, discussion of data sources, and
development of empirical projects

Assigned papers:

* Guarino, Santibanez & Daley

* McCaffrey et al. (selections)
During this class, we will further synthesize the lessons learned from the literature. Then, the
instructor will introduce the data sources, the students will present research questions of interest,
the class will discuss the issues involved in studying each proposed question, and students will
begin the process of forming into teams for the projects.

Class 9 Oct 23 Continuation of development of empirical projects

During this class period, the instructor will support each team with exploration of an analytic
strategy to support each proposed study. Research questions will be modified, if necessary.

Class 10 Oct 30 Further readings and project discussions
Each project team will discuss additional research from the literature that supports its question
and present evidence to the class. In this manner, the teams will develop their analytic strategies.



Class 11 Nov 6 Review of preliminary data analyses

Each project team will make a brief presentation on the structure and content of their data,
elementary descriptive statistics, and any difficulties or challenges they have encountered in
using the data.

Class 12 Nov 13 First results for empirical projects

In this class, each team should report on its hypotheses, methods, and first results. The class and
the instructor will offer suggestions for further work to complete the project.

Class 13 Nov 20 One-on-one session with instructor
Instructor will work one-on-one with students to develop analyses.

Class 14 Nov 27 Preliminary presentations of empirical projects

Each project team will give a draft presentation on its results, then propose and discuss additional
analyses prior to the final presentations to be delivered the following week. Instructor will then
provide teams with detailed feedback on the drafts.

Class 15 Dec 4 Final presentations of empirical projects
Project teams will present written and oral findings. Students will act as peer reviewers for the
project reports.
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